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THE LEARNER-CENTERED TRAINING

         Humanization of methods, procedure and organizational education system itself         can be named without exaggeration one of the main trends of psychological pedagogical search and scientific development in the field of education during last two centuries. The urgent problem of broad masses of the population involving in an education system arisen at the certain stage of historical development has demanded refusal from enough effective, but extremely elite forms of training developed in an antiquity. Principles of demonstrativeness, availability, activity of the subject of training, the personal and system approach, subjectivity, differentiated and an individual approach serve in terms of training and an education system humanization.
  Studying and the analysis of special researches, mass educational practice help to 
realize that the school is not focused on formation and individual development of a person. The lack of learner’s personal qualities, disclosing and realization of his natural talents and abilities are also taken into account. Use of traditional forms, means and training methods leads not only to decrease in school children’s motivation to educational activity, but also to intellectual, spiritually-moral processes as well as learner’s personal and general mental development braking. The multidirectional but unsystematic approach  to the learner-centered training problem solving takes place in the process of student teaching.
       Despite the activation of the research processes in terms of problem of the learner-centered training, the final and critical decision is not found. Researches and experts basically are limited by general provisions on the learner-centered training essence. They consider approaches in terms of education process transformation, modernization of traditional forms and training methods without taking into account learner’s personal qualities. The issue is the necessity of differentiated training considering specific features of school children and students. However it does not solve the problem of learner-centered formation demanding the whole complex of the programs, means and diagnostics, capable to act as technological maintenance of new type of training.
    The success of pedagogical innovative schools, schools with specific with methods in training and education characterized by individuality, originality of style and methods, intuition and a pedagogical politeness, talent is not accidental. Many great programs of training and education practically have not been introduced in a wide practice of training 
 And educational work. They considerably exceeded a real level of pupil’s functionalities and pedagogical skill of teachers’ majority so pupils could not cope with them. Due to all positive qualities of training programs they naturally should be provided with organizational, financial, personnel and methodological issues. Otherwise they will remain just the manifest and a kind wish.  In this connection one of the primary purposes of a psychological and pedagogical science is to generalize the best practices of talented teachers’ and to analyze results of scientific researches. Based on this idea it is necessary to form relatively simple accessible strategy and algorithms of pedagogical influence to the average professional teacher. In essence exactly this problem was solved by a science in all kinds of professional practice: achievements of talented singles gradually became property of ordinary professionals.
        But the process of such transformation is not always simple. N. V. Kuzmina on studying experience of the advanced teachers marked that they usually cannot tell about sources and technologies of the talented work in psychological terms. Since automation has shifted in the area of intuitive estimations and decision-making at a subconscious level.
        Thus the aim of psychologists and teacher-researchers is to analyze such experience, to study it and to study it and to allocate such tactical lines, forms of influences, mechanisms of influences, algorithms of development on this basis. They can be   accessible to professional teacher of a good average level if not to high professional.

Certainly, in this process of development of the highest professional achievements in terms of the basic professional mass of teachers something is inevitably lost, but essential improvement of general teachers’ professional level is achieved.                                                    
      Algorithmization of technological approaches to training and education, enough simple in the variability of forming influence if not   algorithms construction is one of the ways of neutralization of negative consequences. It also keeps in itself danger of formalization and rigidity of influences system. Therefore as necessary additional principal of the system of training and education, called for even partially compensate these tendencies. It is expedient in the system of preparations and improvements of professional skill of the pedagogical staff to introduce and realize a humanism principle, the person-focused approach, a principle of an individualization of pedagogical influence tactics, taking into account the personal identify of a child (and of an adult) as integrative and system formation factor. Its estimation in practice of education is not simple, but it keeps a great potential of efficiency increase of the pedagogic activity.  
    MENTAL DEVELOPMENT AND OF A PERSON

        The history of a psychological and pedagogical idea till now is field of sharp struggle of positions concerning strategy of mental development of the person and training. Such scientists as A. Bin, B. Inelder, Z.Piazhe, B.Stern adhered to the point of view according to which development of the child is the process which has its own laws, but which do not depended on the will of people. Even good training leads up everyone only to the “ceiling” predetermined by a genotype. A teacher should take into account the level which the child has reached in the process of natural development, and construct the educational program in accordance. Thus the cycles of development always go before the cycles of education. 
        Representatives of behaviorism considered that any training develops mentality of the child; training is development. They identified these two processes. In their opinion, development itself is a result of training. Both of these processes are made in regular intervals and in parallel.
        According to L.S. Vygotskiy only training which considers “a zone of the nearest development: of the child can develop him\her. This training is focused on the certain level of development in the nearest future. Alongside with “a zone of the nearest development” L.S. Vygotskiy has allocated a level of actual development. It is what a child can make himself, without help of an adult. The basic these L.S. Vigotskiy points out the following: “Training should run forward before the development and tighten it behind itself”. Later S.L. Rubenstein proved that education and development are two sides of one medal. The child is not taught and developed, but he develops through up brining and education.
         In 1950s L.V.Zankov began the mass experiment at schools of the country on a problem of developing education at elementary level. As the result of experiment he developed a new didactic system of developing training in elementary classes, formulated the principles of training. At the same time large researches appear which define the ways of solving the problem of developing training in theories and teaching. So in 1959 D.N.Bogoyavlenskiy’s and N.A.Menchinskaya’s monography called “the psychological principles and conditions the authors refer mental activity of the pupils in the process of knowledge learning, mastering comparisons, the analysis, synthesis and generalization, formation of receptions of cerebration, taking into account the individual ability of the pupils knowledge learning. At the same time the theory of step by step formation of mental activities was formed by P.Ya.Galperin and N.F.Talyzina. According to the theory the educational activities are build step by step.
         In 1970 the working out psychological basics of education problems began. National psychologists considered it to be the basic method of the strengthening of developing direction of education. In the book “The problem situations in thinking process and education” published by A.M.Matushkin great abilities of creative way of thinking formation of students were found out with the help of their full participation in the analyzing the problem situations and school problems solutions. Z.I.Kalmykova in her work “Productive way of thinking as the basis of learning” refers the problematic education to the leading factors of the pupils creative way of thinking development. It should also be pointed out that problem of developing education was observed in the V.V.Davydov, I.A.Zimnyaya, T.V.Kudryavskay, I.S.Yakimanskaya and other psychologists works.
  PREJUDICES IN THE DEVELOPMENT PROCESS

       Established teaching, upbringing and cultural formation practice usually ignores the effective structure of formation determination development of a person taking into account organizational convenience, methodical simplicity or methodological prejudice. This practice comes either from representation on absolute effectiveness of some methodological procedure or the program of knowledge and cultural norms displace (towards that material), or basing on the view that it is enough to form the economic, financial, organizational and other opportunities and prejudices. Thus they will provide the full-form of actual development process. It is necessary to face both these prejudices in the state practice of training at schools and high schools, and in educational practice of parents in a family. Quite often parents think that their main task is to create favorable material conditions, health maintenance and so forth. 
          Meanwhile the real success of the personal development could be provided by complex and troublesome, but unfailing strategy – to provide optimum combination of favorable internal and external conditions, preconditions and the organizations of methodically competent process of influence adequate to these preconditions.
         Due to determining context, ambiguity of factors development effect has not still been paid proper attention. Thus it is established that favorable material and other conditions of child formation on the hand is  positive , on the other-negative. The success or failure will mobilize or demobilize. Difficulties of life sustenance, in one case, block positive personal development, and in other promote the mobilization and its activation in motivational active aspects. In some cases or regular and guaranteed satisfaction of requirements leads to their reduction and devaluation the regular dissatisfaction- to their actualization; in other cases, on the contrary, it gives opposite results. Positive or negative influences in one case are perceived directly, and in others they form negativism, psychological barriers, and “psychological immunity”.
         Meanwhile such facts of ambiguity directly point to dialectically complex, nonlinear character of development mechanisms, including actual influences and potential conditions, successive and simultaneous, a background field with “figure” (a Gestalt – psychology, installation psychology), sphere of determination and development process, expanded within its limits; natural and motivational, functional dynamic preconditions-and their realization in process.
          In practice and in scientific researches you have constantly to face with a number of others cases in unilateral understanding of mechanisms and development strategy. In many cases there is no due understanding that perhaps, cognitive personal development as the satisfaction of cognitive requirements should include a problem of actualization of new informative requirements. It concerns personal development as a whole and is expressed in paradox. In process of the personal development, each separately taken requirement should be satisfied and it stops the actual existence. The general riches of human needs, however, should be reproduced constantly. Curiously enough at first sight, it concerns their abilities. In common representation, a person in every possible way aspires to get rid of actual requirements, but abilities should develop by a principle “store is no sore”. Actually the personal development and a society as a whole assume actualization of one abilities and out of date of date of others in order to avoid an unnecessary mental overload. That is their qualitative basis, structure are being changed at preservation of the general riches and universality in relation to an organism, the person and public questions.
          Difficulty and skill formation of effective training process and the educational problems solving consists in providing satisfaction of all basic actual child requirements, and providing higher level conditions for actualization of new, perspective requirements. Expansion of activity and its functional expenses is a basic way both of realizations and developments of functional potential of the person. There is no development without movement, according to L.S.Vygotsky and L.V.Zankov  ets., the real zone of developing actions is a zone of the nearest development, close to limiting possibilities of the person. But there is a real danger (unfortunately, often realized on practice) of ignoring real possibilities of the developed child potential, functional overload and induction sharply negatively concerns a problem, procedure, to people and the system of training.
           The problem of “subject egoism” of teacher and a functional overload of the pupil has still been actual. Meanwhile, now, it is necessary not only to focus on presenting of concrete knowledge, which promptly became outdated, but solve the problems of common cultural, general intelligence, professional and personal development.
           A problem of a organizational structure standardization, style of mutual relations – and of the differentiated approach, an individualization of training and education, a radio of authoritative and democratic styles of mutual relations and pedagogical activity, has still been essential and not solved methodologically.
          Tendencies of computerization of education process and introduction of elements and systems of distance teaching put many of these questions in a new light. For example, the problem of distance education is an inevitable restriction of the moments of personal contract, weakening of personal accents, selectiveness, outdated teaching material, undermining of two-way interactions.
         DUALITY OF TACTICS OF FORMING INFLUENCES

         The problem of correlation of requirements unity principles and the differentiated (individual) approach, advocated by V.A. Suhomlinsky, is important and requires further research. There are both positive and negative aspects of these two styles, especially in extreme forms of their realization in practice of education.
        The complexity and even dramatic nature of strategy of an optimal combination of these two principles in unified pedagogical practice of education, as well as in an administrative practice, lies in the questions of what should be prioritized in the given case, how to distribute functions and to differentiate the fields of the application of these seemingly opposite principles in a single educational space, in a unified system of influences on the student’s personality.
        This complexity, in particular, is shown by the numerous facts of ambiguity of development stimulation, spontaneous or intentional. Forming influences can be of two basic types: informing, belief, suggestion, personal example, ets. Counting upon the subsequent realization of the developed goals in activity and behavior; influences like creation of favorable (unfavorable) conditions of activity or communication counting upon the subsequent formation of desirable substantial-semantic goal. Any such influence gets in the area of influence of earlier developed determinational field.                                                       
Depending on the character of their interaction , the given influence either leads to the microdevelopment , or blocks it; either gives a desirable effect or undesirable one (destructive ,adverse development).

Basically, it means that , for example, it is wise to start the information of industriousness, accuracy and other personal qualities from those kinds of activity, toward which the given  person had an interest of the processual or productive nature. It is wise to begin the formation of the interest with those kinds of activity where there have been significant success , disposition , functional preconditions , and abilities. The essence such tactics is that the above requirements of adequacy  of the developing influences, seemingly mutually exclusive, actually belong to different areas of psychology  and are designed for the integration  of different, but mutually additional and , therefore, forming a unity, components of the given mental formation.

       Unawareness or underestimation of a dialectic duality of tactics of forming influences leads to its transformation to a certain linear tactical procedure (many versions of so-called technologies). At the same time, giving the definition of intensity  of developing influence, for example, one adhere to ..., absolutizing one of the requirements of optimal influence and displacing influence in the area of functional overload and related blocking of microdevelopment ;others, on the contrart, start with a principle of reduced influence, displacing it in the area of underload , beyond the limits of some threshold level and also blocking the act of  microdevelopment. The drawback of the “linear” tactics is also seen in distortions of qualitative characteristics  of influence when, for example, in formation of the person, one adhere to unilateral practice of a reliance on interests , needs, dispositions , even when these motives are absent as expressed and  do not work  as an initial field of determination of development.

    FUNCTIONAL RESERVE AS A CONDITION OF DEVELOPMENT INITIATION

Development usually is  preceded by the initial contradiction between objective requirements (for example, constantly increasing strong-willed requirements to the child) and functional abilities of  activity. Sometimes , on the contrary , the contradiction arises from the internal conflict between the increased functional abilities and insufficient means of their manifestation , realization . However , we shall return to this variant later . Under influence of this initial contradiction , adaptive changes of activity occur . At the beginning , these changes are relative in the sense that they cannot essentially contain either qualitatively new elements , or quantitatively greater opportunities . 

In the beginning these functional points of departure are based  on the present , developed resources . In a quantative respect we can speak  just about some intensification , tense  functionalities of activity . New formations emerging in the given case have systematic  character of functional effort that leads to discrepancy of a new functional effort level to the old structural mechanisms which have not been aimed at systematic character .

The important conclusion in the methodological attitude is the presence of even small , but essential functional reserve that is a necessary condition of  initiation developments at the given mechanism . In most cases it  is not used in view of undesirability of functional pressure  and involved just occasionally , in special situations . 

If there is no such a functional reserve , and  functional facilities strictly correspond to the functional requirements , no indication of development will occur within the limits of the quantitative mechanism . Presence of nonspecific , collateral subsidiary reserve zone of functional opportunities will be always provided by variability of functional requirements and forming opportunities of practice . It is important to emphasize , that it  makes necessary  condition  of the initial development process stage in its quantitative aspect . However the functional reserve should also include  qualitatively new elements . They are not so specific to the limits of  shaped  behavioral  mechanisms  and represent the  by-product of functioning system , the reserve fund which  usually is not used or used occasionally .

   LIFE SHOULD BE THE MAIN TUTOR

The basic form of influence on the person within the limits of the given determination type should be not only direct presentation of educational  requirements to him\her , but also odjective impact systems  organization , their nature should not be possibly based on the will , arbitrariness , subjective desire of a tutor , but on the life (S.L.Rubenstein) , on its natural tendencies . value of educational mechanisms in work  and communication is considered from the position  of  this very strategy . The tutor creates such structure of  labour  and other activity in the ptocess which reorganization of the person takes place due to special behaviors of this activity . First of all an activity , makes , discrepancy , atomism and unreasonableness of the developed qualities of a person revealed . It is also emphasizes their negative parts like inefficiency for vital functions , discrepancy to the certain ideals , irregularity , hopelessness and so forth . Secondly , it causes the  certain adaptive reorganizations of educate irrespectively of his\her desire , that is compel him\her to this activity , forming the qualities necessary to the tutor .

It was meant by S.L.Rbenstein , that the life should be a tutor , instead of  deliberate moralization of a teacher …, It was also marked by  A.N.Leontyev that these  properties of activity have much more abundant than the sense included in it . The tutor, certainly , sets a definite purpous of formation , but he is more likely to address this purpose to himself , than to educatee. Strategically he forms quite a definite purpose , but tactically he transforms it so it was accessible to educatee. Tutor  makes it more concrete , private , light and attractive to stimulate  educate to come to single result by using different individually distinctive ways . It is important to note , that a principle of requirements unity also offer usage of differentiated principle  and individual approach of the differentiated , in particular , in view of educate typological constitution  and other features of his\her special condition . Therefore A.S.Makarenko called tutors to set purpose differently before educate , on its maturity level : at the  first stage  it is necessary to put easier , accessible , nearest purposes : in process of increase of a maturity of collective – more and more complex and wider on time prospect .

The tutor assumes here that at the beginning an educate will not be able neither to understand , nor to accept an actual ultimate goal of formation . Therefore it is the only real way to transform this purpose into a consecutive chain of purposes accessible for an educate .

In some cases statement of the purpose frightens of complexity , causes doubt about success , and uncertainty . That is why V.A.Suhomlinskiy working with preschool children , quite often did not show to children a ultimate goal of activity . “Why did my children remember letters so easily , and learn how to read and to write? Because there was no such a purpose to do it put before them…It , certainly , does not mean , that is necessary to hide the purpose from the child .To learn follows that children would not think of the purpose . This will facilitate  brainwork .”

In that cases and what measure it is necessary to change the person , adapting him\her to fixed goals and in what , on the contrary , change the purposes , adapting them to the certain human opportunities and potential? Whether to adapt dynamic side to substantial or vice versa?

The last version of tactics of  influence on person is described by Douglas  McGregor , British expert , in the frames of so called “the new theory of management”:”First of all , it is process creating the opportunities , releasing potential , eliminating obstacles , and inspiring an orientation . It is what Peter Druker has called the purposes management , unlike the control management .”

SYSTEMATIZATION AND OPTIMIZATION OF TRAINING STRATEGY

     One of the important problems  of learning efficiency increase consists of systematization and optimization of strategy of main principles realization , humanistic and the person oriented training .
     They are principles  of determinism , development , unities of the person and activity , subjectivity , optimum combinations of principles of  unity , requirements and differentiated (individual) approaches , a principle of partnership  between the teacher and the pupil in their joint activity .

     In uniform strategy of training it is necessary to integrate the basic  mechanisms of the person oriented training ; the mechanism of cumulative transformation of microdevelopment  effects into macrodevelopment effects; the mechanism of the sensitive period and sensitive situations in development of this function; the mechanisms of integration of substantial-semantic  and psychodynamic components into uniform procedure of training influences . 
    Creation of the developing environment; the mechanisms of  motivational stimulation in a combination with productive-target and remedial components , including a phenomenon  of achievement motivations are  also to be integrated . The effective structure of personal development determination along with training includes preliminary creation of favorable contributing conditions of external and intrapersonal types on the one hand , and constructions of  flexible algorithms of system of actual influences on the person , on the another .

     The basic strategies of humanistic person oriented training assume optimum combination of both unity of management problems and educational types; construction of system of influences , supposed  a combination of training and personal development effects . It is consists of optimization of requirements and the  differentiated approaches unity principles ; use of sensitivity of age period phenomenon , motivational purpose , psychodynamic conditions and a developing situation , optimum combination of regular , methodical and incidental influences on the personality of a pupil . 
      There is also assuming  of combination in uniform system of influences the type “from activity to consciousness “ (selective presentation of  requirements and tasks of developing purpose ; the subject and communicative environment of developing plan formation; use game and training technologies ). 
      That also includes optimum use of  a procedural regulation  system of pupils  behavior  and didactic algorithm of  knowledge  mastering , on the one hand , and motivational and sense purposes  formation on self-development , self-perfection , development of competitiveness in educational activity and in formation of a personal position in children s collective , on the other .

       The system of requirements shown to the child , being  focused on maximal use of the combined material  , should , nevertheless , be correlated with present functional and active abilities , and motivational and required potential of a pupil and should be developed in the optimum zone providing really developing , instead of  blocking  effect .
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